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Introduction

I am honored to present this paper at the OCI’s School of Excellence 2010 on the theme ‘Re-envisioning the Seminary-Church Relationship’. Sharing OCI’s vision to assist seminaries in developing leaders of the church, it is my wish that our time together will be a time of learning for the advancement of God’s Kingdom in His world. Now, our specific focus is on ‘Responsive Training’, which refers to training that blends theory and practice through ongoing correspondence between church and society, upholding the centrality of the church and its mission in theological education. In other words, this inexorably affirms that ecclesiology is and has to be central to theological education. This presentation intends that a biblically based and contextually applied understanding of the nature and ministry of the church underpin the objectives of theological training. However, vague understanding of the concept of ‘ministry’, shifting paradigms in higher education in theology, professional inclinations in training, affiliations with universities/accrediting agencies, and changes in congregational and parochial life have diminished the traditional ties between churches and seminaries in a number of ways all over the world. Hence, church leadership and theological educators started noticing a gap widening between these two institutions and their philosophies. A prevalent perception in the Indian church in general, therefore, seems to be that the current practice of theological education is not facilitating the ministry of the church and hence failing the church in not turning out effective and useful graduates. 
A Glance into History
To what extent and in what ways theological education facilitates church ministry was a matter of discussion from the early 1900s in the West.  To mention a few, Kelly surveyed 161 theological schools in North America in 1924 on the widespread belief that “the machinery and the methods used in educating Protestant ministries were inadequate.”
 The four-volume report of Mark May with William Adams Brown, published in 1934, studied sixty-six seminaries in North America, recommended that the task of the seminary be to train ministers for the professional ministry and that the curriculum needed to relate to this task.
 In 1956, Niebuhr suggested that the confusion and uncertainty he perceived in theological schools was due to lack of theological clarity about the church.
 In 1966, Feilding reported the growing frustration with the university model, lack of clear purpose, a gap between the theory and practice, and a curriculum in disarray. There were discourses on the criticism of clergy, who wondered, why their theological education did not prepare them for their work. Frustration of church leaders was due to their helplessness to figure out why theological schools are not grappling with the needs which seem so evident to them.
  The Church of England has already spent a considerable amount of time on the topic “Training versus Formation” from 2002-2005 and on the basis of these discussions and consultations, they published two reports 
 in which the objectives for ministry training were listed, with academic, personal and ministry aspects of formation. India’ story followed this. 
Churches in India are said to be the direct results of the European and American colonial, commercial and missionary expansion during the post-reformation period, particularly the nineteenth and the twentieth centuries. What developed in Indian theological situation was consciously or otherwise a replica of the Western patterns.
 Church leaders started to say that the quality of training has been on the decline as theological institutions become more and more academic oriented.
 Graduates felt unprepared to face challenges in ministry fields, as the content and method of training neglects the practical dimension of theological education. Critics charged seminaries with an excessive concern for theory over practice,
 while seminary leaders now keep on asserting that the high quality training they provide the students with is a solid biblical/theological foundation for ministry.  
In India, the Lindsay Report
 identified a wide variety of key issues such as interdisciplinary learning and the need to accentuate vernacular languages in education and research in learning, while Ranson Report 
 emphasized the revision of curriculum and the relation between theological education and general education. The Harrison’s Report, ‘After Ten Years, A Report on Theological Education in India’
, The All India Consultation on ‘Theological Education in India’ held in Bangalore in 1968
  and the Consultation on Church’s participation in Theological Education
 agree that in a number of ways, the current practice of theological education in India seems to have developed a perceivable gap of mistrust and misunderstanding between seminaries and churches. This paper assumes that in most contexts the perceived gap is indisputable, arising out of certain historical developments, different theologies of ministry and various emphases on the objectives of training and that it can be narrowed by a deeper analysis of church-seminary relations and a holistic overhaul of the theological education enterprise. Factors such as alterations in the aims and purposes of theological education, lack of underpinning between goals of institutions, and the objectives and curriculum of training, rise of institutionalism and professionalism, over emphasis on university accreditations and differing perceptions on ‘ministry’ have all played significant part in shaking the traditional relationship between the church and the seminary. Over the years, thus, a new paradigm has emerged in theological education with distinctive features as shown below.  
General Perceptions of Church Leaders on the Paradigms in Theological Education
	
	Old paradigm
	
	Current paradigm

	1
	It was a means to serve the church
	
	An end in itself

	2
	Taught by ministers & missionaries
	
	Academicians with higher degrees

	3
	Training for ordained ministry
	
	Training for leaders in Christian ministry, ordained and un-ordained

	4
	Emphasis on spiritual & ministry formation
	
	Academic & Scientific orientation (intellectual centres) 

	5
	Specific objectives set by each institution
	
	Objectives are borrowed / vague (Lack of clearly defined concept of end-product)

	6
	Admission based on ‘call to ministry’
	
	Admission based on qualifications

	7
	Progress measured by the amount of prayer life, fasting, memorization of scripture and zeal for ministry
	
	Progress measured by regular examinations

	8
	The strict discipline increased the number of dropouts 
	
	The unhealthy competition between institutions weakened the quality

	9
	Funded by local churches, limited facilities with less honorarium 
	
	Funded by Western organizations, attractive physical structures and salaries

	10
	Focus on formation
	
	Training centres

	11
	Students with single purpose
	
	Students with multi-purpose

	12
	Instruction in vernacular language
	
	English medium - Western texts, research sources and guest lecturers 

	13
	Most courses were required (fixed curriculum)
	
	Freedom to choose elective courses

	14
	Encourages submission and loyalty to the doctrines and the traditions of the church
	
	Critical approach to the teachings and doctrines of the church 

	15
	Male dominated
	
	Inclusive, male-female balance


A Case Study from Kerala, India
While Kerala, a southern state of India, claims its Christian heritage from AD 52, its first Catholic Seminary was established in 1540 at Cranganore, probably the first seminary in India.
 The first non-Catholic Seminary was established by the Orthodox Syrian Church in 1815 at Kottayam, offering education in English. In these establishments, the primary aim was the preparation of clergy for the church. However, theological education entered a new phase in the second half of the 20th century. All 12 non-Catholic seminaries in the 1970s were denominational in nature; called ‘Bible Schools’; focusing on training clergy and in general, through an Apprentice model. The 1970-1990 era witnessed the establishment of another 31 institutions; majority of which founded by para-church organizations; interdenominational in nature; known as ‘Bible College’ and generally showed a greater interest for accreditation. The 1990-2005 period saw the dawn of another 97 institutions, named ‘seminaries’; institutions that were previously known as Bible Schools and colleges also changed their titles to ‘seminaries’. This era marked the emergence of independent institutions with single person leadership; many institutions
 succumbed in the struggle for existence. My own survey of institutions in 2005 listed 140 fairly known non-catholic seminaries in Kerala (now the number is increasing steadily).  Out of 140, seven are affiliated to the Senate of Serampore and 22 accredited by or associated with the Asia Theological Association. The remaining 111 institutions offer courses ranging from Diploma to Doctoral level.  The denominational affiliation split is: Denominational-21%, interdenominational 35% and non-denominational 44%. Although many theological programmes in Kerala take on a mixture of different models, the non-denominational and inter-denominational seminaries generally follow the ‘classical model,’ while accredited seminaries prefer the ‘professional model’. Seminaries founded by the mission agencies practice the ‘missional model’ while the denominational establishments give preference to the ‘confessional model.’ These seminaries differ much in their status of accreditation, duration of function, quality of teachers, external facilities and their relationship with other institutions as well as with the accrediting agencies. Because of these differences and the lack of organization, systematization and conscious unity among seminaries, prudent generalization does not seem feasible. Thus, consciously limiting the specific context of Kerala, an exhaustive research was conducted across denominational, non-denominational and interdenominational seminaries. Interviews and focus groups were conducted with four groups namely, church leaders, seminary leaders, final year students and alumni. Some observations relevant to our discussion and perspectives expected to serve as the baseline for any prospective dialogues that facilitate bridging the gap.  
1. The increasing gap in church-seminary relation in Kerala is partially due to the incompatible understanding of the concept of ministry by leadership in both institutions. The aim of theological education is to equip the church for its mission and ministry in the pluralistic socio-politico-economic and religious contexts. This difference in concept of ministry is developed in Demographic Gaps, Perception of ‘Ministry’, Theological High Profile of Ministers and increase in the number of Inter-denominational and Non-denominational Seminaries. Church leaders and seminary leaders were asked to prioritize 12 key duties of the ‘minister’ according to their perception. The twelve duties given were, Conduct weddings, funerals, baptisms and other ordinances; Lead worship services; Direct church to examine the relevance of its structures and practices from time to time; Visit homes of church members; Exhibit organizational skills; Mobilize laity for church work; Prepare and deliver sermons; Work with special groups (elderly, youth, etc.) and those with problems of drug, alcoholism, AIDS, criminal tendencies; Counselling; Set  an exemplary life; Christian Education (Sunday school, VBS etc…) and Maintain records and relationship with the superiors/the head office. The Table below presents the first seven priorities of leaders in both institutions.  
        Duties of a ‘Minister’ Prioritized by Leaders in Churches and Seminaries

	
	Church Leadership


	
	Seminary Leadership

	1
	Prepare and deliver sermons
	
	Exhibit good organizational skills

	2
	Lead worship
	
	Lead church to examine the relevance of its structures and practices

	3
	Visit homes of church members
	
	Council members when needed

	4
	Conduct weddings, funerals, baptisms and other ordinances
	
	 Work with special groups (elderly, youth) and with social problems of drug, alcoholism

	5
	Maintain proper relationship with authorities
	
	Conduct weddings, funerals, baptisms and other ordinances

	6
	Lead Christian Education programs
	
	Lead Christian Education Programs

	7
	Set an exemplary life
	
	Mobilize laity for the work of the church


2. Theological education in Kerala, to a great extent, is offered by inter-denominational and non-denominational seminaries that are founded by para-church organizations and this has contributed to further the gap between seminaries and churches
· Proliferation of para-church organizations

· Blooming of independent seminaries

· Increase of accrediting agencies that do not have church-base/orientation
· Lack of association between churches and inter/non-denominational seminaries

3. Due to differences in priorities of training set by the churches, seminaries and students, current practice of theological education arouses a sharp dissonance on views of its efficacy in ministry formation  
· church fails to use the expertise of theological educators and the educators fail to utilize the practical earthing in ministry advanced by the church

· gap widens between the theoretical instruction patterns in theological education and the ministry expectations of the church

· No common ground for effective dialogues between church and seminary (in spite of the wide-held perception that church should participate in the discussion on TE’s nature)
· See the tabular display of responses from Church leaders, seminary leaders and students 
Characteristics of a ‘Minister’ Listed by Priorities of Students and Leaders in Churches and Seminaries

Academic Formation (AF), Spiritual Formation (SF) and Ministry Formation (MF)

	
	Church Leadership’s Priorities for Graduates
	Priorities of

Objectives
	Seminary Leadership’s Priorities for Graduates
	Priorities of

Objectives
	Priorities of Students
	Priorities of

Objectives

	1
	Person of Prayer
	SF
	Theological Knowledge
	AF
	Inspiring Preacher
	MF

	2
	Character
	SF
	Administrative ability
	AF
	Successful in Church Growth and Evangelism
	MF

	3
	Role Model
	
	Leadership
	AF
	Skill in Interpersonal relationship
	MF

	4
	Successful in Church Growth and Evangelism
	MF
	Skill in Interpersonal relationship
	MF
	Theological Knowledge
	AF

	5
	Loving concern for People
	SF
	Inspiring Preacher
	MF
	Leadership
	AF

	6
	Inspiring Preacher
	MF
	Successful in Church Growth and Evangelism
	MF
	Role Model
	

	7
	Skill in Interpersonal relationship
	MF
	Character
	SF
	Administrative ability
	AF

	8
	Leadership
	AF
	Person of Prayer
	SF
	Character
	SF

	9
	Administrative ability
	AF
	Role Model
	
	Person of Prayer
	SF

	10
	Theological Knowledge
	AF
	Loving concern for People
	SF
	Loving concern for People
	SF


Five factors taken from the Vancouver study,
 along with another five from the Elizabeth Grant’s dissertation
on theological education in India were chosen. The purpose was to understand sequence of priorities of the above mentioned three groups in theological education on a scale of 1 to 5 with 1 being ‘not important’” and 5 ‘very important.’ 
4. Current practice of theological education in Kerala generally appears fragmented primarily due to its functioning with no precisely written objectives, lack of contextually relevant curriculum and neglect of reflective learning. Such institutions have their own claims and justifications for their practices.  
· graduates seem to be lacking a comprehensive understanding of the structures and needs of the society

· ‘taught theology’ is often interpreted irrelevant by the church in terms of their utility in real life situations
5. There are a number of administrative issues which exacerbate the gap between church and seminary. 
· Seminary leadership expresses lack of interest in associating with the church  

· Family Boards that keep only passive relation with church, often with the view to preserve freedom 

· Overseas hegemony that consciously or otherwise places certain restrictions on the curriculum and function of the seminary 
· Members of faculty with little interaction or interest in envisioning the centrality of church in theological education. 
Thus, an urgent need before us is to initiate effective dialogues between churches and seminaries to facilitate ‘Responsive Training’. Some viable models can be formulated to help this task but these are not to be seen as single, ultimate structures rather just as illustrations demonstrating variety, to facilitate the choice of best initiatives in context. To name a few, I have developed Denomination-Based Dialogue model, Accrediting Agency-based model and Alumni-based Model and there are also Curriculum Models that guide effective dialogues. Without opening a broad discussion on each of them, this paper introduces an integrated, responsive model for holistic training namely, Context-Based Transformative Learning Model. 
A Context Based Transformative Learning Model (CBTL)

The context of mission in India and South Asia varies from place to place. Therefore, this model is not claimed to serve as an absolute design. However, it has been proved highly workable and efficient in NIBS’ context in Kerala, an evangelical seminary with interdenominational representation of student body and accredited theological setting, offering three-year graduate level programmes. The CBTL model holds that more than serving particular paradigms of education, institutional survival, the curiosities and professional aims of students or the perpetuation of the church in its preferred traditional forms as it is understood by many, seminaries are to serve the multifaceted ministry needs of the church. Ministry involvement, therefore, cannot be suspended during the period of training. Therefore, seminary training itself is seen as a church- society-building experience. Generally, there are no formal mechanisms to assess and grade the ministry involvement of students along with the grading of academic subjects and this makes students further neglect it. Current measures in many seminaries are not adequately efficient to keep the ministry emphasis at the core as students seldom get opportunities to interact with the context or the real community around them to make their learning most effective. To be relevantly informed of the context and to offer a sustaining and persistent service to the society, seminaries in Kerala need a stronger collaboration with the churches. While the models that treat an academic as the sole source of expertise ignore the church and society, the models that treat church and society as the resource of experience ignore the student’s responsibility to contribute the result of their reflective learning. In both cases the church and society is disempowered and the purpose of theological education is left unfulfilled. Therefore, a new model is explored to lessen the gap between text and context, theory and practice and likewise church and seminary. The model is offered as a basis for dialogue between seminary, church, denominations, accrediting agencies and alumni.
Theoretical Baseline of CBTL Model

CBTL is theoretical, in the sense that it supplies biblical, theological and pedagogical underpinnings. This has been formulated with insights from the theories of education below: 

1. ‘Problem Based Learning’
 (PBL) which successfully tested medical training first in McMaster University (Canada), and has spread to the Netherlands, Australia, North America and the UK. In September 2003, the University of Nottingham at Derby opened a purpose-built clinical sciences building, and enrolled 90 graduates from a range of educational backgrounds to undertake an 18-month PBL course and found this innovative pedagogical approach a most effective way of learning.
 

2. ‘Transformative Theory of Adult Learning’ formulated by Jack Mezirow,
 a constructivist theory of adult learning, which is a comprehensive, idealized, and universal model consisting of the generic structures, elements, and processes of adult learning and development. Mezirow and his colleagues were strongly influenced by the work of Paulo Freire and Myles Horton.
 
3. The ‘Andragogical theory’ of Knowles.
 Knowles and his colleague Tough advocate a position that learning does not begin and end at the classroom door nor does the teacher determine all that the learner would learn.
 

4. As far as theological basis is concerned, the CBTL model follows the fundamentals of Practical Theology. 
All of these facilitate direction to extend the ‘academic’ from class room to real life since the underlying approach of CBTL organizes the curriculum in andragogical method around the current situation rather than subjects or disciplines. But, this is not be done at the expense of academic formation. The process of the CBTL model enables the learner to work in a collaborative manner with both the educator and the church as the learning progresses. This collaboration is essential to ensure that the learner’s needs are met along with those of the institution and can bridge the gap in church-seminary relationship making the church aware of the needs of the learner and the expectations of the seminary. This model has been developed with the view that seminarians can learn best when they are actively involved, feel valued and own their learning goals. As a rule, it makes sense to students when their learning activities are problem-centered, meaningful to their life situation, and the learning outcomes having some immediacy of application.
 Yet, assessment and the acquisition of credits to achieve a diploma or a degree by following the CBTL route may be debatable to some. This has to be resolved by resetting the assessment patterns and measures that weigh the learning outcomes to be duly accredited at the required level in each programme. In other words, it may mean reviewing, reconsidering, reshuffling, redefining and reshaping. 
A  Proposed Diagrammatic Depiction of a Three year CBTL Model in Theological Education
	Yr 3
	Involvement in actual living situations and theological reflection through supervised field education
	
	Integration of learning and doing, theory and praxis, text and context through reflections of the peer group and resource people.
	Graduation
	Returning to the church and the world

	
	Semester 5 (16 Weeks)
	
	Semester 6 (16 Weeks)
	
	

	
	SFE +SBIL


	
	DRFCM 


	
	

	Yr 2
	Exposure to the realities in the church and society through relevant courses and experience
	Evaluation -

Discuss student’s development and  concern  with their church

	
	Semester 3 (16 Weeks)
	
	Semester 4 (16 Weeks)
	ECMF(4 Weeks)
	

	
	PPD + CSUP

Alternatives
	
	PPD + CSUP

Decisions and Transitions
	
	

	Yr 1
	Orientation to the church and society through introductory courses and internship
	

	
	Semester 1 (16 weeks)
	
	Semester 2 (16 Weeks)
	Internship(4weeks)
	

	
	OTE + TF

Awareness


	
	OTE + TF

Analysis and Exploration of the nature of various ministries
	ES
	

	Church’s role in Recruitment  (CCM+PCM)


	CCM- Confirming the call to ministry
	PPD - Personal and Professional Development

	PCM- Pastoral care and mentoring
	CSUP - Core subject and underlying principles

	OTE – Orientation to Theological Education
	SFE - Supervised Field Education

	TF - Training for formation
	SBIL - Skills Based Independent Learning

	ECMF - Experience Church / Mission field
	DRFCM - Diagnostic Recommendation for Curriculum modification


With its inherent potential to facilitate church-seminary relationship, this model calls both institutions to work more closely in the processes of recruitment, assessment and placement of students. This model does support the academic procedures of accrediting agencies while it places more focus on balancing the cognitive, affective and psycho-motor domains to provide a holistic theological education. A blend of formal, non-formal and informal education is inculcated. For instance, while strictly following the guidelines of ATA on required courses, we innovatively utilize the space given in terms of optional subjects according to our ethos, and contextual or ecclesiastical commitment. Thus, New India Bible Seminary, Paipad, Kerala reviewed the entire philosophy and practice of our theological education through the CBTL model for a year. It has been my humble privilege to lead the seminary in the implementation of a Context-Based Practical Theological Training, effectively balancing theory and practice. The dialogue with churches is thus initiated in a style that promotes mutuality rather than superiority where seminary becomes the link between the student and the church, whereby mutual edification of practical thinkers and reflective practitioners takes place. 
CBTL Implementation- Case Presentation from NIBS
Out of the total of 175 students of the academic year 2009-10, 101 returning students were grouped (five students excluded for sickness and other unanticipated concerns) according to their call and interest in ministry such as church planting (12 students), village evangelism (10), social work (11) (e.g. among HIV positive people, adult literacy), hospital ministry (2), music ministry (1), educational ministry (20) (including Sunday School, youth ministry), cross-cultural mission (17), pastoral ministry (23). Students went further ahead and had formed both indigenous and cross-cultural student-networks for mission in Nepal, Bhutan and the Indian states of Andhra Pradesh, Uttar Pradesh and Bihar. Seminary took the initiative to send teams to work with various Churches and mission organizations in Goa, Kerala, Andhra Pradesh, Andaman Islands, Bihar, Orissa and Maharashtra. Five churches were planted and follow-up is being done with the help of local churches in respective places. Local churches were strengthened and men and women mobilized locally for involvement in ministry. Students came back with added skills to reflect theologically and practically on life issues. To highlight one instance: students from Nepal formed a team called “Hope for Nepal’ and worked the entire summer holidays through five regions of Nepal including the Far West Region. Seminary leadership joins hands with each of the South Asian representation in the student body to ensure the continuation of mission. We sought the partnerships with CSI, Mar-Thoma Church, Brethren Church, Evangelical Church, various Pentecostal denominations and feeder churches (those that send students to NIBS). Currently students are working under the supervision and guidance of these churches. 
Academic development and writing is presupposed from the members of faculty. Apart from the leadership roles of faculty in the week-end practical ministries of students, all the members of faculty had summer ministry placements in the multi-faceted mission of the church such as Pastoral Assistance, cross-cultural mission involvement along with student-teams, serving drug-rehabilitation centres, orphanages, rural churches and youth and children’s ministries. This has highly impacted the curricula of training and facilitated holistic development.    
Now we contend that, 
· The academic, spiritual and ministry dimensions in training can be best integrated and implemented through the ongoing association with the church
· The involvement of the church in the recruitment of students and the on-course practical ministry supervision can be enhanced to the extent of assessing it alongside any other requirements of the course 
· Seminary needs to be intentional in projecting the transformative contextual focus to the student in the first year itself. This has to be so focused that candidates will have the impression that the local church is a key element in the total process of theological education. Churches, on the other hand, will have to be encouraged to sympathetically consider extending moral and financial support to their candidates. 

· That either formally or informally, well-defined partnerships between seminaries and churches in field ministry and internship can be developed. Leaving the relationship loose and unattended will do no good for this transformative vision for response training. 

Initial Hurdles 
· Cold response from churches (‘It has nothing to do with us’)
· Hesitancy on the part of students to involve in hands-on ministry experience (Same degree can be obtained without any such effort!)
· Struggles of faculty to cope with curriculum revision that balances theory and practice (CBTL insists that the faculty must be full-time available for students, fully devoted to their formation)
· Financial constraints of the institution

· Lack of adequate people resource and infrastructure to ensure that the CBTL model will continue 
Nevertheless, instigation was the only way forward and each of these hurdles is being managed well although not devoid of limitations. 

Some Recommendations to Enhance Church-Seminary Relationship 

Seminary Focus
· Each seminary needs to rethink and reshape its goals and objectives in the light of its mission for the church, along with the statement of its rationale for existing (including the mode of learning). In the light of this, seminaries determine the details of their programmes and the means to implement them toward reaching the goals.   

· In theological thinking, seminaries should stimulate the churches, by supporting the church and wherever necessary, assisting them to move further in their theological reflection. For this, theological educators are to comprehend theology not merely as an academic discipline, but as having a message relevant to the world and especially to the church today. 

· Seminaries need to work alongside churches to help them review their patterns of ministry according to their own resources and to assume greater responsibility for the training and support of their people into ministry. Over dependence on foreign resources should be re-examined.  
· It is recognized that denominational seminaries that are financially dependent on their churches are bound to be in some measure under the control of the church. It is felt by the leaders of such seminaries that they need autonomy to some extent in running their own affairs. 

Church Focus 

· Theological education should be seen to take place as part of the life and mission of the church in context. It is rooted in God’s deeds of creation and redemption in history and seeks to understand the meaning of the gospel in the present, and trains men and women for participation in the witness and service of the church in the world.

· Church leaders should constantly be on the look-out for dedicated, intelligent and qualified young people, to whom they can present the claims of the needs in ministry and theological training, encouraging them to develop in training for ministry. 

· Churches should take initiatives to support seminaries financially by installing endowments, student-sponsoring schemes, and regular support for certain projects, and in the development of properties. To this end the observance of a ‘Seminary Sunday’ may be effective. It would be useful if each seminary set up a public relations office to provide churches with the necessary information about the current expenditure and development projects and this would make the procedures transparent.

· It is of the supreme importance that the churches should have active participation in the planning and periodical review and reorganization of the seminary’s curriculum.  Though the ideal degree of closeness of the relationship between churches and seminaries is difficult to define, it should be one of responsibility and mutual concern, involving representatives from the church in the curriculum committee for a term. The other option is to have special invitees to the committee.  

Student Focus

· Student recruitment for theological training could be done in collaboration with the churches with utmost care, and with extra flexibility for those who do not thoroughly meet the educational requirements but have mission and/or pastoral experience.   

· Theological education will need to become more flexible in its mode of delivery in order to serve students better. Flexibility in programmes (and more intentional funding) has to be achieved through multiple partnerships with institutions and churches around each seminary. 

· Students may be given an integrated assignment of all the courses they take each semester. It is an opportunity for them to make a combined reflection on their own experiences and class-room learning on various topics. 

· Greater emphasis on the growth and development of the spirituality of the candidate should be given. The training environment in the seminary should be conducive to this. Students need know how to grow in spontaneous, free and disciplined devotional life. The role model of the teachers and their pastoral care over the students should have a creative and healthy influence in moulding the life of the latter. 

Faculty Focus

· Seminaries might need to hold on strictly to the requirement of a minimum of three-year ministry experience for faculty before they embark on full-time teaching.

· Faculty members should be encouraged to get involved in the ministries of local churches in some capacity. When there is a lack of such associations, there may not be an action-reflection style of teaching.   

· It is desirable that members of faculty involve in church life, but they should be careful in keeping away from church politics and administration. Their involvement should rather be in the creative side of church life such as Bible teaching, mission involvement and the resultant reflective thinking. 

“The seminary that divorces itself from the confessing church has no future. No matter how excellent their facility, faculty and curriculum, the theological school that does not identify with the church has no purpose and no constituency.” C S Calian 2004 
Questions for Reflection

· What could be the philosophical or structural hurdles in implementing the ‘responsive training’ in your context?   

· How would you gauge your seminary contributing to church’s need for effective leaders?

· In your opinion, who can practically initiate a creative dialogue to bridge the gap in your context? Church/ seminary/ accrediting body/ any other?
· Do you see factors that hinder Seminaries, which claim to be ‘intellectual centres of theology” from balancing their spiritual & ministry elements with the academic formation elements in training? [image: image1.png]
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