Chapter 11 

Excellence in Extending Training
Excellent training institutions extend their influence and training beyond their campuses.  They serve their graduates and the ministries and communities of their graduates in a variety of formal and non-formal ways.  They make good use of information technology, both on campus and in their extension efforts.
Most people think of “education” as something done in a specific place (with facilities, library, faculty and classrooms) during a specific period of time (as an accredited package of courses done at a specific level).  The methodology and infrastructures of traditional training programs largely reflect what is done in universities, which were designed as educational packages for pre-career young people.  Thanks to the colonial legacy, residential training tends to be the standard against which all programs, including theological training, are measured.  


Much of this is changing, both in the secular world and for theological training programs.  The educational enterprise has discovered a massive market of adults who might want their services, but who won’t (for a variety of reasons) come to its schools as full-time students.  Educators have discovered that it is both effective and satisfying to teach people in the context of where they live and work.  Adults have questions for which they want answers.  They are ready to put lessons immediately into practice.  


In this chapter we want to consider how theological training programs can extend their programs beyond their campus.  We will see that we have a unique opportunity to serve not only our graduates, but the ministries, colleagues and communities of our graduates.  We will look at a variety of models that have been used to offer both informal and formal training, including that which can be offered by the Internet. 

Extension education is not simply reproducing the seminary’s courses in locations other than the seminary campus.  Developing an extension or distance education program requires the same careful strategic planning process as any other new program that you might chose to begin (chapter 3).  Is the potential extension program a reflection of your values and a logical extension of your mission?  Are you responding to real needs?  Do you have the human and financial resources to be able to do this without hurting your existing training program?   Furthermore, extension programs should be built on the same basis as the rest of your curriculum (chapter 6).  You need to become aware of what people know and need to know, and then develop a creative and workable plan to get them from here to there.  
Distance or Extension Training 

Distance education is not a new concept.  Correspondence courses were developed by agricultural colleges over 100 years ago.  Many universities have both a main campus and extension campuses where the same curriculum is taught.  Theological Education by Extension has been widely used since it emerged in Central America in the 1960s.  In the last 20 years there has been an explosion of degree programs, professional seminars and practical workshops.  For example, MBA programs offered by a variety of British or American universities abound in places like India, South Africa or Eastern Europe.  Virtual universities offer web-based training on almost any subject imaginable on a global scale.  

The term “distance education” points to the physical separation of instructor and students.  As such, correspondence courses or online study are considered distance education.  When teachers offer their normal classes off-site as modules, with teacher and students in the same place at the same time, this is called “extended” or “distributed” education.

Nevertheless, the way we actually do education tends to be a fairly complicated mixture.  Part-time students take courses both on campus and as part of the “extension” program offered on weekends.  Full-time students can do distance education online courses while living on campus and doing traditional courses.  It would seem that the distance that matters the most is the relational distance involved in learning.  For example, if forty students are enrolled in a university course, most won’t interact socially with each other or with the professor before or after class.  Perhaps only once in the term will any of them have as much as 15-30 minutes with the teacher in his or her office.  Only a handful of extroverts (and largely without much thought) ever comment on much of anything in class. 

Web-based interaction, whether done on-campus or off-campus, can enhance learning.  As a teacher assigns readings and questions for reflection, every person is required to respond.  As students interact with each other’s responses, they get to know each other well.  Teachers are also often far more accessible to students by e-mail than in person.  Teachers also tend to be more accessible when they lead intensive modules or when they offer weekend courses.  As they are together over a period of time with students, relationships are built.  Something may be lost by being far away from the library, campus activities or from other students and teachers.  Yet something is clearly gained when we teach students in their context and as we use creative less-formal methodologies to reduce the relational distance involved in learning.  

There are four basic ways in which we can extend our training programs. We begin by serving our graduates and their colleagues to encourage them in their ministries.  We will also extend ourselves as we serve Bible schools and training programs where our graduates work and from which we receive students; as we respond to the needs of the evangelical community around us; and as we offer our curriculum in a variety of ways and locations. 

Extending Ourselves By Serving Our Graduates


The greatest impact that any training institution has comes from the relationships that have been developed with its students.  Most of us cannot recall many of the words said during our years of school.  But we can all remember those who made an impact on us.  They shaped who we are and how we minister. We are honored when our teachers continue to write us, ask about us or pray with or for us.  

One of the people who did this for me was Dr. Herbert Kane, who taught for many years at Trinity Evangelical Divinity School in Chicago.  Dr. Kane knew much about the church in China and elsewhere.  As one of my interests was in churches in communist environments, I did an individual reading course with Dr. Kane.  I found him to be a wonderful resource person.  After he retired from teaching, I discovered that he prayed for me every Tuesday.  He rarely wrote, though this godly international scholar actually read and reread my prayer letters before bringing me before God’s throne every Tuesday morning.  This is part of being a life-long mentor.  I have had several individuals like him who took the initiative to stay in touch with me and with what I do.  I treasure these relationships, because I love their advice, encouragement and prayers.  

We have the same opportunity with those who come to study with us. Some of the relationships that we build with our students will continue well beyond the time that they spend in our classes.  They won’t necessarily remember our words any more than we remember the words of our teachers, but they will remember us.  We extend the influence of our training programs as we consciously build life-long relationships with our graduates.  

Knowing where and how our graduates are, is more than fodder for good public relations, although the success of our graduates is probably the best illustration of why it is worth investing in what we are doing.  A student at the Alliance Biblical Seminary in the Philippines once commented to me, “I’m working in a shanty town area, and so far we have managed to plant seven churches.”  Wow!  The ministry of the seminary was not to plant churches in shanty towns, but it was to equip those who do!  We should discover and share the stories of what God is doing through our students.

As a way of learning more about a seminary that I visited in Zambia, I asked its principal to tell me about their graduates.  He looked up at the ceiling and proceeded to tell me from memory about every one of their 73 graduates, where they were and how they were. He cared about them and worked at staying in touch.  It wasn’t surprising to learn that the school had developed a variety of activities every year to reach out to these graduates.  

How can we encourage our graduates and their ministries?   We can imitate the Apostle Paul who kept in touch with his churches by occasionally visiting them, writing them and praying for them.  Perhaps this feels like something beyond the “call of duty” for our very busy teachers.  Fair enough.  But if you want to extend your program’s influence, you will need to give your teachers both time and a mandate to stay in touch with their students.  Much of this can be done via e-mail, though it is also good to occasionally visit them.  I was recently with the director of a missions training institution in South Africa.  He visits every one of their graduates in their field of service at least once every two years.  While he is with them, he also facilitates bringing them together within their region for short refresher courses.  

It can also be good to find ways to have them visit you.  Our encouragement for our graduates should include offering them something that we are good at: educational training.  As you learn about their ongoing needs, you can design seminars or courses to respond to those needs.  You could invite all your alumni “home” once a year for refresher courses, or to up-grade them on developments in ministry.  Maybe you need to consider developing upper-level training (whether as an entire extension program or as individual modular courses) at the masters or doctoral level to further equip them for the specific issues that they face.  


All teachers routinely tell their students in class: “You won’t understand this just yet, but the day will come when this will be very important to you.”  When that day finally arrives, it is good to still be available to them.  They also will encounter many situations for which they weren’t given any specific training at all.  They will turn for help and advice to those who have already been their teachers.  Our primary extension program is to be of service to them.

Extending Ourselves By Serving Other Training Institutions 


Every seminary is a seminary planting institution.  Most of our students are likely to teach in existing Bible schools or to initiate training programs in their churches or areas.  Each of these training efforts will functionally be an extension of our program.  As our students have been taught in the presence of many witnesses, they now teach those who are also capable of teaching others (2 Timothy 2:2).  Our students will inevitably replicate what they have learned from us, including the methodologies that we used to teach them.  


Through the very difficult years of the 1980s in Ethiopia, the Evangelical Theological College of Addis Ababa functioned essentially as an underground Bible School.  After about ten years, they were able to move to a new location under the umbrella of the International Evangelical Church.  At the inauguration of new buildings for the church and seminary, they offered a workshop for the various Bible schools in Ethiopia.  They discovered that they had become a mother to almost thirty other Bible schools.  As their students graduated and began to work in areas where there was no training, many of them started new training programs.  


There are two important implications here.  The first is a curricular issue.  If the vast majority of our graduates are becoming teachers, or are giving leadership to training institutions, we need to prepare them for these roles.  As we understand what our graduates need to know and know how to do, we need to include practical teacher training and issues of educational administration in the curriculum.  The second implication is related to extension training.  We need to recognize that we are in a unique position to influence a phenomenal number of leadership training programs, including many so-called grassroots programs.  Responding to this opportunity is an important aspect of how we extend our own training.  


That bridges have not been built between various levels of training may be our fault, especially as the pastors to which we have given formal degrees look down on lower-level training or education-by-extension programs.  The only “real” training that they know is what they themselves have experienced.  Leaders at so-called “lower-level” programs feel this.  I did a workshop in one African country and got the distinct impression that to be assigned to teach at one of their bottom-end programs is perceived as a kind of ecclesiastical punishment.  They felt strongly that honor was only given to those who taught in their upper level institutions.  


This is bad thinking.  To equip all of God’s people for works of service requires a variety of quality training options offered at a variety of levels.  We extend our training program and our influence with other training programs by presenting theory about equipping and teaching to our present students, and then involving them experientially in real-life training. We need “barefoot teachers” like the Chinese had during the early years of the Chinese Revolution.  University students were sent to rural areas to teach literacy and primary health care.  In exposing our students to a variety of teaching situations, our students will gain a vision for training as well as the skills they will need in order to respond to the training needs of the people that they will serve when they graduate.  We should help them know how to develop and use training curriculum for local churches and to acquire experience in doing teacher training and program administration.  It might also be a good idea to require your faculty to occasionally teach at different levels and in different training settings, lest they lose their own understanding of what is involved in equipping all of God’s people for ministry.  


It should not be your goal to acquire an educational empire, whereby you functionally run a series of lower-level “extension” schools.  Our desire is to encourage quality in training, not to control the many different ways in which training is done.  We can assist others by providing short-term teachers, or through offering seminars on teacher training, curriculum development or administration.  But partnership with them should not become ownership of them.  

It is worth remembering that many of our students may come from these lower-level training programs.  We are investing in the quality of our own future students as we work to improve the quality of the training institutions from which they come.  

Our influence should extend to theological education by extension programs as well.  The best of adult education can be found in good TEE programs where people who are actively involved in ministry meet regularly with a trained facilitator to discuss the integration and application of what they have learned through their study of well-written programmed textbooks.  This can be a wonderful way to learn.  However, what few good programmed materials exist have mostly been developed by specialists in educational studies and most good study groups are led by foreign-trained experts.  After a few years, most TEE teachers tend to become lecturers and not facilitators. There also are few library resources available to help students enrich their understanding of what they are learning.  Nobody who graduates from a TEE program knows how to write TEE materials, and TEE curriculum is not normally integrated with any other kind of training. 

Theological education by extension is an educational idea worth investing in.  Your students (and faculty) need to acquire the skills of teaching by asking questions in order to help students apply materials that they study on their own.  You may want to structure some of your in-house classes with TEE-like adult-learning methodologies to help your students appreciate this as an excellent way of learning so that they can teach others as they themselves have been taught.  We can also help our students understand the educational philosophy and techniques involved in writing culturally appropriate programmed training materials.  One of our extension workshops may be to host people interested in writing these kinds of textbooks.   Another extension training seminar that could be offered is on mastering the kinds of facilitation skills that allow TEE to work well.  We also may be able to serve a number of lower-level training programs, including TEE, by helping to develop church-based regional study centers with basic working libraries, including (if possible) CD-Rom books and Internet access.  

As you hopefully become a mother to many good training programs at a variety of levels, you will want to occasionally bring everyone “home.”  If you have used good training models, and continue to have regional impact and influence over how theological training is done, your graduates and all those who have benefited from your help will want to participate in your consultations and workshops as you consider important, practical issues related to training.  

Extending Ourselves By Serving Churches and the Community  


The ministry of theological training institutions should be an extension of the local church.  However, we won’t satisfy very many felt needs by simply offering courses from our curriculum in local church settings.  Good teaching is always context specific.  Like every other aspect of curricular design, as we gain a better understanding or profile of those that we are trying to serve in our extension efforts, we will be more effective in offering something that will actually be useful to them.  Who are our students?  What do they know or know how to do, and what do they need to know or know how to do?    


There isn’t wisdom in deciding for others what they need.  One needs to listen to local churches and Christian leaders to understand what they want as well as to see what they are already doing.  It is only as we know something about their needs and realities that we can dialogue intelligently with them about how our resources, expertise and program could serve their churches or organizations.  

In chapter 6 we mentioned three schools in Lebanon that rewrote their curriculum based on the entry profile of their students and the desired exit profile of their graduates.  Since the discipleship training offered in the first year of this curriculum was useful to any Christian, the courses were taught not only on campus, but also in local churches.  They were designed so that they could be offered almost anywhere within the Arabic-speaking world, using correspondence materials or small group facilitators.  Visiting teachers in modular seminars or evening courses in local churches could be used as well as semester-long classes at any of the three Bible schools.  Some of the lay leadership development courses of the second year were also offered in churches using local church leadership as teachers.  Only the last two years of the BTh program, designed to equip pastors and denominational leadership, were not taught in extension centers, but in the three cooperating schools, using their own teachers or those qualified to teach these subjects at this level. 
There are many ways to extend training programs to churches and to the community.  This may be as simple as allowing the library to be used by local pastors, or using the school’s teachers to offer seminars or workshops that respond to specific felt needs.  Conferences or consultations could be held to which local churches and Christian leaders are invited.  One seminary that has done this well is SETECA (the Central American Theological Seminary) in Guatemala City, Guatemala.  In addition to degree programs that are offered in a variety of creative ways, each Monday, up to 600 pastors come to the school’s campus for practical lectures by faculty or invited guests on topics relevant to local ministries.  Saturdays focus on different ministries of the church.  On one Saturday each month, Sunday school teachers from a variety of denominations meet for master lessons on methodology or background for the materials being taught to children and adults.  Other Saturdays are designed for those giving leadership to youth ministries, women’s ministries or for those involved in worship and music.  SETECA also holds conferences and special weeks of spiritual emphasis each year, events to which the community is always invited.


This is not only scratching where it itches, it is also good public relations.  Creatively considering how to extend your program strengthens your relationships with those who consider you to be their school.  Their confidence is increased as they hear faculty and students preach and teach.  You retain credibility and their on-going support as they hear your theology, feel your passion and observe your lives.  You also will be better able to understand the world of your students and of the needs of the churches as you yourselves minister in that world.  

Extending Ourselves Formally 

This is what most schools understand as extension studies, though it is important to be aware of how a leadership training institution extends itself as it consciously reaches out to its graduates, to other training institutions and to churches and communities.  In formal extension studies, there are a number of ways in which Bible schools and seminaries offer their degree-level programs beyond what is done in a traditional campus-based setting.   We will examine seven models of how this can be done.

(1) Extension Study Centers

Some schools offer their extension classes in local churches.  Trinity Evangelical Divinity School in Chicago offers courses for credit at churches in Wisconsin and Indiana.  Other training programs have created whole new campuses, such as Gordon-Conwell Theological Seminary in Massachusetts with extension locations in Charlotte, North Carolina and Orlando, Florida.  The Evangelical Theological Seminary in Osijek, Croatia, which for a number of years was the only residential training program in Eastern Europe, offered its courses in key churches located in countries throughout the region. Some training programs offer their degrees on the campuses of other training programs.  Dallas Theological Seminary runs a Spanish-language extension of its Doctor of Ministries program through SETECA in Guatemala.  Some extension programs have been created for specific needs.  For several years the Nairobi Evangelical Graduate School of Theology (NEGST) in Kenya coordinated a long-distance extension of their diploma program for Rwandan refugees in Goma, Zaire.  The Biblical Seminary of Colombia in Medellin offers classes for prisoners in a high-security facility.  All of these are formal extension studies, courses offered for credit from an administrative home base.  

(2) Part-time Study for Credit


Most theological training institutions allow students to study part-time, working their way slowly towards a degree.  Part-time students occasionally study alongside full-time students in the normal program of study.  Alternatively, Bible schools or seminaries offer a week’s worth of classes during an entire day, such as on a Monday or a Saturday.  Some full-time day programs offer some of their classes in the evening, and open them to the community.  Alternatively, in Brazil, where most upper-level training occurs in the evenings, some seminaries also offer occasional day classes.   All these extension courses can be taught either on campus or off-site.

(3) Intensive Modular Courses

These are often designed for people already involved in full-time ministry, although they can also be used to take advantage of quality visiting lecturers. One single topic will be covered, often during vacation or holiday times.   Much of the reading for the course should be done prior to the module so that, like good TEE instruction, class time does not fundamentally need to be used for lectures, but for interaction with an expert who can help with the integration and application of what is being learned.  These modules may be offered almost anywhere, including on campus.  

(4) Degree-level Education by Extension 

The TAFTEE network, based in Bangalore, India, has about 7,000 students enrolled at centers throughout India.  TAFTEE offers accredited degrees from the certificate through the doctoral level.  They have excelled in developing and testing over forty theological texts in several major languages of India.  Students study on their own, then meet in groups with one of the nearly 900 people who serve as mentors.  The Arabic-language Program for Theological Education by Extension (PTEE), based in Amman, Jordan, uses trained tutors with well-tested materials to offer degree-level training not only in the Middle East and across North Africa, but wherever there are groups of Arabic-speaking Christians wanting to study.  

(5) Research Centers

Some masters and doctoral-level training is done as a combination of modular training and individual research.  A campus exists with faculty and a library, with students required to spend a week or two each year on campus to work with their mentors and to participate in occasional seminars.  Some students opt to spend significant periods of time on campus for personal study, though as the degrees are largely research-based, most students do their work somewhere else, staying in touch with their mentors by e-mail.  

Examples of study centers are the Akrofi-Christallar Center in Ghana, the Oxford Centre for Mission Studies in the UK, the Evangelical Theology Faculty in Belgium and Chancellor University in Malawi.   

(6) Correspondence or Independent Study


Few theological training programs will want their entire degree programs to be available by correspondence study, although this is what is done by the University of South Africa (UNISA) in Pretoria, whose 200,000 or so students are guided through their studies by long-distance mentors using print materials. As correspondence study tends to be almost exclusively content-focused, this is a methodology that can be used effectively for courses that require mastering general or foundational truths.  Correspondence study has traditionally used printed textbooks, supplemented with videos or cassette tapes. According to an online paper by Doug Valentine of the University of Oklahoma, “China uses a radio and television delivery system to serve 1.5 million students, two-thirds of which are in a degree program” (Valentine, 2002: 2). Increasingly correspondence study is done online via the Internet or with interactive CDs.

Correspondence study can be a good way for some students to reduce the amount of time they need to be on campus.  Every curriculum has foundational courses that don’t require extensive adaptation to cultural issues or to the specific needs of individual students.  These can be developed as independent study courses, though they will not be effective if they are only “talking heads” using videos of class lectures.  However, computers have endless patience and can offer drills and practice exercises repeatedly to make sure that students master material well. Courses, complete with exercises, exams and the required readings, can be placed onto CDs for individuals to use wherever they have a computer.  Students can also download courses wherever there is access to a high-speed Internet connection.  While tech-support needs to be found locally, teachers are readily accessible by e-mail. 

A group of students could work through independent study materials together under the guidance of a trained facilitator, as is done with TEE programs.  Perhaps a training center for groups of students could be built around computer labs.  Research-based seminars can be done under the guidance of a web-savvy professor bringing together the “threaded” contributions of students working from a variety of locations.

It is not necessary for every training institution to have its own experts to produce independent study materials or electronic courses, as many quality courses have already been developed by others.  Adapting or using these courses as part of the general curriculum can be an effective way to offer extension classes for credit.  However, administering or teaching Internet-based extension courses is a skill that requires special training.  I have listed some resource materials and examples of web-based training courses at the end of this chapter.  

Sadly, technology has not made it into most classrooms.  Many teachers don’t know how to take advantage of computers, video, power point or other electronic resources to enhance what they have always done.  Most don’t know how to design assignments to help students sort through the good and the bad of the massive amount of information found on the Internet.  It is important to help our teaching team know how to incorporate the tools of information technology into all levels of training, including our extension programs. 

(7) Internet or Virtual Seminaries  

Some enthusiastic supporters of electronic learning argue that there isn’t a need for thousands of costly seminaries and Bible schools around the world.  All that is required is a user-friendly global curriculum for leadership training, using interactive technologies and multimedia, and drawing on some of the world’s greatest teachers.  Several such training packages already exist.   We have noted that electronic tools can enhance the quality of instruction both in traditional classrooms and in extension training programs.  However, a virtual seminary, as a complete electronic package of theological training, is built on four questionable assumptions:

(1) That global packages with world-class technology and teachers are better than what can be done locally. One-size-fits-all solutions are not the best way to train people.  That’s not a critique of electronic tools, but a belief about the nature of curriculum.  Excellence in education starts with real people who are being equipped for real ministries.  As teachers get to know their students, they can adapt whatever resources are available to help their students grow.  

(2) That character or ministry skills can be developed merely by means of technology.  Generic questions can encourage individual reflection on personal spiritual disciplines, habits or ethical issues.  However, putting ideas, convictions and skills into the practice of daily living requires mentors and a community in which a person is held accountable.  Furthermore, biblical preaching does not look the same in Singapore, Lusaka or Buenos Aires.  To provoke life change needs more than stories and questions, just as mastering ministry skills requires more than video clips of great preachers.  Students need supervised hands-on practical experience.

(3) That students (and teachers) are ready and eager to use technology.  There are skills involved in both teaching and learning via the Internet.  Although the quality of electronic materials is improving, developing courses for Internet use involves much more than posting class notes and assignments.  As those who have tried to teach using the Internet have discovered, teachers and students normally need a fair bit of orientation and ongoing technical assistance for this kind of training to work well.  

(4) That equipment exists and that operating costs are affordable.  It may be cheaper to organize a computer lab than a whole new college campus, but by no stretch of the imagination are virtual seminaries cheap.  The vast majority of CD courses are not free.  Computers are also expensive and wear out quickly in heat, dust and humidity. They require ongoing technical support.  Electricity and phone lines may not always be reliable.  High-speed Internet may be prohibitively expensive or even inaccessible for many individual learners. 

Much has been written about “best practices” in virtual education by those who are using it.  Problems are being solved regarding many of the issues mentioned above.  Dr. Rich Starcher, an educational consultant with the Evangelical Free Church, noted that most of those institutions that deliver quality online courses do so as part of a total program of study (personal e-mail, 5 September 2006).  That’s good news.  Computer labs won’t replace classrooms as technology can’t replace teachers.  Equally, good education requires using a variety of learning methodologies, including technology.  Electronic study will enhance our training efforts in many ways, especially as it is integrated into the bigger package of the good things that we are already doing to effectively equip real people for ministry. 

Why Extension Education May Fail

(1) When it doesn’t fit locally.  Many extension programs have been developed (and funded) by Westerners who may or may not have done their homework about local needs.  A number of extension training efforts died because the courses they offered were simply translated from other contexts or languages with minimal or no field testing. 

(2) When too much is already there.  People who create new programs often seem unaware that any other programs even exist.  Alternatively, they see themselves as so unique and superior that they choose not to cooperate with or build on existing training structures or programs.  Their efforts focus on creating a market for themselves as a better alternative.  This doesn’t always work.

(3) When there is a lack of local ownership.  Without the buy-in from the outset by local churches or Christian organizations, most programs won’t work very well.  

(4) When the costs were not counted.  It takes time, energy and funding to properly create and administer any viable program, including electronic ones.  A program that works well has probably taken as much time to develop course mentors and a network of facilitators as it gave to course development.

(5) When there is a lack of library resources, especially in local languages.  Most extension centers do not have even the minimal libraries required for study.  This is often an even more critical problem for correspondence or individual study.  At the minimum, students need to develop a workable personal library and to learn how to use books (and not just class notes and outlines) for their own continued growth.  Acquiring a working library is especially important in a culture where there aren’t community libraries and bookshops.  

Conclusions

Experience has shown that educational methodologies can be adapted for almost any context. We need to be creative in developing multiple forms and options to extend our programs and influence to our graduates, their churches and the community in general.  As we respond to needs, our courses may or may not lead toward degrees.  Theological training institutions also have a unique opportunity to serve as resource centers, especially in encouraging and equipping other training programs.  Extension training that is excellent will be relational, pragmatic and done in context.  However, not all extension efforts will succeed.  It is acceptable to try things that might not work.  But let us also learn from experience so that our extension efforts will be of service to many others.  

Discussion Questions Regarding the Extension of Your Training

1. What are you doing to extend your program and your resources in order to serve your graduates?

2. Make a list of all the Bible schools and seminaries from which you either have received students or in which your graduates are currently serving.  How could you help to strengthen these training programs?

3. How might you be able to encourage lower-level training programs, such as TEE or church-based training efforts?  Would they be open to your working with them to write or revise their curricular materials?  Are there seminars that you could offer to train their teachers or administrators?

4. In what way could you extend your program and your resources to respond to the practical needs of churches and their leaders in the area around you?

5. Which of the formal ways of extending your degree programs have you already tried?  With what success?  What might you try (or try again), and what would it cost you in time, personnel and finances to make this happen?

6. To what extent have you effectively integrated electronic learning tools into the way that you teach?  How can you equip your staff to better take advantage of the many tools that are available?

Websites Concerning Electronic Distance Education

http://www.ed.psu.edu/acsde/ - An index by Penn State University listing global organizations working with distance education, as well as materials, periodicals, accreditation, etc.  

http://accessweb.org/ - ACCESS (Association of Christian Continuing Education Schools and Seminaries).    

http://www.bild.org/ - BILD is a creative organization philosophically committed to develop materials and programs for church-based theological education (C-BTE) globally.  

http://www.christiancourses.com (or //cc.christiancourses.com/)  Formerly Christian University Global Net.  Online learning courses and other digital resources are listed and available through a variety of delivery systems, including Internet, CD-Rom and DVDs.

http://www.teenet.net/ - TEENET is a global network of contextual, community-based, and open theological education to help the indigenous church through formats such as distance education, theological education by extension, and diversified learning.
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