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‘Discipling’ is acknowledged as a suitable model for teaching within various religious communities of faith. The Christian community recognizes its prime instruction from Jesus, who commissioned his disciples to make disciples. It embraces this model of teaching in high respect because it was the meticulous structure favoured by Him in developing the leaders who would declare his message to humankind and establish his church across the Greco-Roman world. However, when people refer to teaching and learning they usually have in mind a schooling model, where within the Christian circles, the term ‘discipling’ and its practice have been somehow ignored in varying levels.  
The investigation into the essential nature of Jesus’ model of discipling as a model of teaching, by identifying its effectiveness and its relationship to appropriate educational theories and practices in the community of faith may help in present day educational practice. The attempt here is to see if discipling as a model of teaching has some validity today. Theological education will be appraised to determine whether it includes the values of the discipling model as a means to growth in Christ and in his mission. However, the major focus is on the teaching practices of Jesus, where his formal teaching methods while instructing the crowds will be mentioned. The concept of ‘discipling’ is expounded to make the discussions on Jesus’ model clearer before deriving implications to the 21st century theological education.  
‘Discipling’ as a Model of Teaching
In general phraseology, the term ‘discipling’ may be generally used for any activity which produces growth or learning in the life of disciples. In the New Testament, the word ‘discipling’ originated from the Greek Verb ‘matheteuein’, which means ‘to make disciple’
. This one word has several parts, and there are different ways of seeing the correlation between them. However, a closer evaluation of the more explicit model of training which may theoretically be described as discipling is needed, because discipling comes within a wide range of activities which are classified under the broad concept of ‘teaching’, which can be defined as, “an attempt by one person (a teacher) to cause another person or persons to learn”.
 
Discipling is a particular mode or ‘model’ of teaching, as distinct from other models such as ‘schooling’ or ‘parenting’. Each model has a constant approach to teaching, different from the other models, so that while all may use the same wide range of teaching methods, they do so in a way which is subject to the conditions of the model. A discipler may utilize any amount of diverse methods in the teaching process including narrative, explanation, discussion, instruction, preaching, question and answer, demonstration, modeling, practice, small groups or action-reflection, but within the context of a discipling relationship
. The character and qualities of this relationship will be considered below more fully, but a working definition is that ‘discipling’ is, “a voluntary, personal relationship between two individuals, in community or alone, in which the disciple commits himself or herself to learn from the other, by imitation, oral communication and sharing in the life and work of the discipler”
.  
It is necessary to establish from the outset the difference between discipling and discipleship. According to Dennis Mock, “Discipleship is the process of personally following Christ and entrusting what Christ is teaching you to others and training them to transfer it to still others”.
 The term ‘discipleship’ is commonly used to express the way of life expected of all believers in Jesus Christ. Discipling is but one method of many used. May be if Jesus had not used this method of teaching, the Christian walk would not have been called discipleship.
 Following section attempts to make a close evaluation of Jesus’ method of discipling.  
Jesus’ Model of Discipling 

Jesus was conscious of the importance of teaching by his words, and demonstrated in concrete terms the intangible realities which he was seeking to convey. He was aware of the content of his teaching and the capacities and understandings of his learners. Therefore, he employed different methods to teach his disciples. The verbal teaching which he conveyed to them privately constitutes more than half of Matthew’s gospel. Some occasions he deliberately adopted the formal sitting posture of a rabbi (Mt.5:3-7:27; 10:5-42; 13:3-52; 18:1-35; 23:2-25:46). When the disciples were ignorant, unbelieving or in opposition or conflict with Jesus, Matthew portrays Jesus used it as an opportunity to teach.
 However, Jesus believed that his words of teaching were of vital importance and repeatedly stressed to his hearers the need to listen (Mk.4:3, 9, 23; 7:14; 8:18). They received more specialized explanations and revelations when they were alone with him (4:10, 34; 7:17-23; 10:10). Words to his disciples constitute another one sixth of Mark’s Gospel, which contains the verbal teachings that the disciples heard. Most of Jesus’ verbal teaching came as a result of the criticisms or questions of others (2:6-10, 18-22, 24-28; 3:22-29; 7:6-23; 9:14-29; 10:14,15; 11:22-26; 12: 43-44; 14:6-9). He did spend some time preparing and teaching his disciples concerning the way of discipleship (6:10,11; 8:34-9:1, 33-37; 10:32-34), and on three occasions he attempted to teach concerning his coming suffering, but the disciples’ understanding was limited (8:31;9:30-32; 10:32-34).
 Thus, Mark recorded the vast majority of Jesus’ words of teaching occurred within informal situations in response to the questions of those whose curiosity was aroused by the actions of him. 
Discipling requires the growth of a committed relationship over a period of time. It is valid to teach on a particular occasion, but the encounter may only be described as ‘discipling’ if it continues for an extended period of time. It reaches a stage when disciples not only share in the work of the discipler, but the entire work becomes their life’s mission. The mission of the discipler becomes the focus of the life of the learner. Moreover, the action and reflection oriented practices ensured formation of lives.  
Jesus modeled the life of faith for his disciples. In every aspect of their public life, Jesus established the principles that he wished to impart. His life showed the greatness in God’s kingdom is radically different from the world’s concept of greatness. Mark depicts the disciples as desiring to ‘save their lives’ 8:35, ‘acquire the world’ 8:36, ‘be great’ 9:35 and ‘exert authority over’ or ‘Lord it over’ others 10: 43-44. Jesus taught that true greatness lies in self-denial and humble acceptance of the lowliest position (9:33-37). Therefore, Jesus’ disciples were not like the disciples of the rabbis whose learning centered on formal studies of the Torah. Jesus’ disciples were not passive learners but were given tasks to perform which required the development of new skills and understandings. All disciples had service errands to fulfill although they were not all the same. Practical learning was usually undertaken in association with at least one another disciple and was under the supervision of Jesus.
 Jesus called the multitude and the disciples to him and taught them using a multiplicity of methods. The crowd who dedicated themselves to learning from him in exclusive master-disciple relationships was composed of twelve men whom he chiefly called to be with him throughout his public ministry leaving everything else which disallowed their whole devotion.
The multitude and the disciples those who followed him, developed a close individual relationship with Jesus who also committed himself to them. A true master-disciple relationship was demonstrated. They served him and other members of the discipling community who gathered around him as they participated in his life and work and learned from his teaching. Jesus formed a discipling society whose members related to one another closely as brothers, sisters, mothers and children. All who followed him were considered ‘insiders’, part of the disciple gang, even though it seems as if it was only the twelve whose presence was continuous over the whole period of public ministry.

The discipling model depended to some degree on formal verbal teaching and oral communication and this element was frequently present in Jesus’ teaching, but he supplemented it to a large degree by many informal teaching methodologies. Jesus showed an example for his disciples to emulate. He was the faithful servant of Yahweh and his leadership modeled the kingdom values which he taught, including those of humility, servant hood and self denial. Their close personal relationships with him enabled them to observe his private and public life and to enjoy the benefits of his honesty and openness to others
. 

One of the important factors in the discipling of Jesus’ is that in the midst of his busy, public ministry Jesus provided opportunities for the disciples to withdraw from the crowds in order to have time to reflect and learn from their experiences before moving on to further ministry. Thus their learning came from the series of action and reflection established. He gave them his authority and supported, encouraged or rebuked them as was appropriate. Jesus always used his own actions and the lives of others to demonstrate his teaching and express its practical outcomes. And he permitted his disciples the freedom to apply his teaching. Nevertheless, there was anticipation that the discipling relationship with Jesus would be a life long commitment to himself and to the discipling community
. 
Jesus’ discipling methods certainly included the methods listed in the working definition formulated but we need to see the implications of it in this century’s theological education.
Implications to the Theological Education in the 21st century 
The understanding of ‘discipling’ (teaching) in Jesus’ method implies that this can be a paradigm for theological education in the contemporary world. The study of Jesus’ model of discipling helps the readers to understand the necessity of theological education in this century. Jesus’ disciples had service responsibilities to fulfill, although they were not all the same. Jesus always taught his disciples and the crowd to face a new situation and most of Jesus’ verbal teaching came as a result of the criticisms or questions of others. Nonetheless, the discipling model depended to some degree on formal verbal teaching and oral communication and this component was frequently present in Jesus’ teaching, but he complemented it to a large degree by many informal teaching methodologies. He demonstrated an example for his disciples to implement.

Jesus with his disciples moved forward for the eternal goal to be accomplished, He gave them enough freedom and emphasized the values and significance of this teaching. Theological Colleges have to be effective in discipling the followers of Jesus Christ to grow into and serve in maturity in Christ. Theological institutions also, therefore, need to emphasize the value, significance and freedom of each person and allow teachers and learners to work collaboratively. It offers a wide variety of church-centered and community-centered ministries in which learning goals negotiated between both are involved. However, “the situation in theological education today calls for radical changes in the existing aims and structure. Change must take place…to be relevant….”
 Therefore, considering Jesus’ Discipling model, Theological Educators should acknowledge the values of informal learning situations in shaping attitudes and values and developing spiritual maturity. They must seek to use limited opportunities, present themselves rather than setting unachievable goals. Helping students apply learning in ministry is our challenge; help them to reflect critically and biblically on that experience
. The crisis in theological education is due to weakness in education and leadership which are both able to be addressed by the seminary. The relationships between faculty and students are fundamental to the new kind of learning and the role of faculty as role models in all of life is a crucial factor. Theological educators should have a strong mission’s emphasis; attention to the training needs of the related churches and a conscious effort given to spiritual formation and ministry skills development.
The goal of theological education is to understand God. To ‘understand’ is to come to have certain conceptual capacities, that is, dispositions and competencies to act, that enable us to apprehend God and refer all things including ourselves to God
. However, apart from the theological community, the student involves in the wider community of part-time ministry involvement, employment, family, friends, media and other organizations. It, nonetheless, is necessary to have re-examination and re-envisioning of the theological education task, through pursuing a close, personal association with a key figure in collaborative service; commitment to being part of a community of active, serving learners; and learning in diverse setting through observation, imitation, informal discussion, action-reflection, and direct instruction. It means a life-related, practical ministry approach to theological exercise.  

Theological schools are not necessarily churches’ only bases of learning. Seminaries need to take the faithful learning that occurs in congregations seriously and as centers of intellectual life, should learn from the church’s thinking. This is a time when the schools, with all their flaws, need to reaffirm their need for the church, with all its flaws.
 As in the discipling model, the local and world wide mission of the church is integrally involved within a theological education that seeks to meet the training needs of the churches and society. Theological education concentrates on developing habits of self reflection on spiritual formation, faith, leadership quality and practice. Discipling is a model of teaching suitable for all members of the faith community, who possess any of the many spiritual gifts within the body of Christ.
 Informal models of teaching and learning are essential to assist students in integrating the responsibilities into a holistic response to life, while also being aware of the worldwide dimension to the mission of the church. 

Jesus provided the discipling model of training to his disciples, which enabled them to develop as effective evangelists, missionaries and leaders of the church. He structured their lives and activities in such a way that they were constantly being challenged to question and learn from a multiplicity of informal situations. These included new thoughts, attitudes and values they developed after leaving the normal contexts of their lives, occupations and cultural norms and moved into a community of disciples from a variety of backgrounds. It helped them to have concrete foundation in their faith community oriented life. Jesus’ model of discipling has its implication to the present theological education, which has a significant role to play in discipling future leaders of the church and its missions. The very life and future of the seminary depends on church, the community of faith. Theological schools, therefore, need to move in the direction of the church’s greatest needs and grope for effective response to pressing problems in this century- for this there may not be a better model than the discipling model of Jesus. 
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