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Ecclesiology is central to theological education. It is assumed that a biblically based and contextually applied understanding of the nature and ministry of the church underpin the objectives of all theological education. However, we may have to admit that vague understanding of ministry, developments in higher theological education, professionalism in training, affiliations with universities, and changes in congregational and parochial life have diminished the traditional ties between churches/mission agencies and seminaries. 

Church leaders in their growing concern about the current practice of theological education lament that the quality of training has been on the decline as theological institutions become purely academic-oriented.
 Many graduates feel unprepared to face challenges in field ministry, as the content and method of training neglects the practical dimension of theological education
. Critics charge seminaries with an excessive concern for theory over practice,
 while seminary leaders keep on affirming that they provide high quality training to students with a solid biblical/theological foundation for ministry. A content analysis of literature, observations and recommendations of major consultations and regional studies on the state of contemporary theological education revealed six key issues that developed through the historical journey theological education and affected the relationship between the academy and church-ministry formation
. Each of the following is discussed in detail below to facilitate the discussion on the challenges in ministry formation in theological education.

1. Alterations in the aims and purposes of theological education

2. Lack of underpinning between goals, objectives and curriculum 

3. Rise of professionalism

4. Rise of institutionalism  

5. Issues Relating to Academic Theology and University Accreditation and

6. Differing Perceptions on ‘Ministry’
Alteration in the Aims and Purposes of Theological Education
Historically, theological education has been synonymous with the training of ministers, viewed as a specifically set-apart cadre in the church.
 However, it has become a more complex, diverse and often problematic task for both the church and the seminaries to define ‘theological education’ in the twenty-first century. Pertinent questions often raised are: What is theological education for? What are the aims and purposes of theological education? Does our current theological training pay adequate attention to church ministry formation? Do the present curricula and the method of training for the various programmes of theological training require revision in terms of ministry formation?
 No doubt, intensive debates are being held on the aims and purposes of theological education across the world. 
There has been a serious interest among church leaders and theological educators to address these questions since the 1980s. Referring the context of North America, Carroll stated, “theological seminaries engage in the preparation of men and women for religious leadership, usually as priests, ministers or rabbis.”
 Tidball while discussing the general nature of the Bible Colleges in UK said, “Bible Colleges have been particularly concerned about training leaders, or those called to work in a full-time capacity, rather than every one.”
 Bernhard Ott’s extensive research endorsed this, saying, “the Bible schools of the evangelical movement of continental Europe were established with the goal of training young, committed people for overseas mission work or full-time church service.”
All aspects of the early Bible school education were directed towards the missionary dimension and the full-time pastoral work of the church’s ministry.
 As professional demands for educated clergy increased, theological education shifted from the church controlled denominational institutions to the independent, inter-denominational and non-denominational university affiliated colleges. Institutions started by churches and bishops to offer a ‘confessional model’
 of theological education began to seek public validation for their graduates in the course of time. Such shifts, although at varying levels, were evident in theological education all around the world. As the result of the alteration in the founding aims and purposes of theological education, tensions also emerged. Stewart identifies the following five-fold problems:

a. The tension between the academic competencies in research, reflection and writing and the practical demands of the ministry task

b. The tension between the academic performance and the spiritual life of the students

c. The increasing age of seminary students with new needs and demands

d. The tension between those curricula and programmes which are mandated by the school mission and those curricula and programmes which are driven by the market

e. Tension in the area of globalization: integrating cross-cultural courses, international students as well as faculty exchange

In India, the last three decades of twentieth century spawned a variety of alternatives to the traditional means of theological education with non-traditional objectives. Generally speaking about Kerala, while the denominational seminaries affiliated to the Senate of Serampore seemed to be giving focal attention to the confessional and professional models of theological education in their curricula, ATA accredited inter-denominational seminaries promoted more of the classical model that focused on the whole church through formal, informal and non-formal mode of education.
 

Early Bible schools in Kerala were established with the goal of training committed people for full-time ordained or evangelistic ministry. However, in response to the need for an ‘educated clergy,’ and the call for social reputation, theological colleges started seeking formal accreditation, which in a number of ways affected their traditional character and ethos. The demand for the re-appraisal of the aims of theological education from accrediting agencies and theological educators compelled the denominational institutions to make alterations in their educational practice in the light of the unmet contextual challenges. Many colleges slowly realized that the priority of the academic timetable and the pressure of academic work minimizing the time and importance of spiritual and ministry formation. In most cases, the academics (lectures, study-time, papers, books) set the pace.
 

Recognizing the complexity underlying the church-seminary relation Athyal said, “The seminaries exist to serve the church, but they have become prodigal children doing their own thing. They are often out of touch with the needs of the church in society at large.”
   The church, as a result of this, has begun to think more carefully about the nature and purpose of ministry and alternative theological education programmes have been designed and implemented to prepare people for ordained ministry. Attempts to make alterations without adequate explanation and proper examination not only created a gap between churches and seminaries but also a handicap in the setting of goals and objectives that gauge the effectiveness of theological education. 
Lack of Underpinning between Goals, Objectives and Curriculum

A number of studies attempted to analyze the domains of learning and one of the most widely known and used of those was the taxonomy developed by Bloom, Krathwohl and Masia.
 These three taxonomies of educational objectives-often called Bloom's Taxonomy-is a classification of the different objectives and skills set by educators for students. The objectives of theological education, as that of any professional education, include certain non-cognitive aspects in learning, categorized as the ‘affective and psycho-motor domain’ in educational research. According to Ferris, A large number of seminaries and accrediting agencies have not truly understood the more radical changes that are required for an effective formation.
Much of what is considered ‘formation’ in theological education has to do with this feature of learning, which is typically difficult to describe. In general, theological educators and accrediting agencies have been following the taxonomies of educational objectives developed by Benjamin Bloom. They are cognitive -intellectual and knowledge-as-process, affective-attitudes, feelings, emotions and psychomotor skill/behaviour domains which are inter-related. 
As the result of Vatican II and the subsequent development in theological education, within the section on Spiritual Development, a special interest has been evident in “developing in the students a proper degree of human maturity.”
 This will show itself in stability of character, ability to take decisions, sound judgment of people and events, self-control, strength of character, sincerity, love, justice, faithfulness, courtesy, modesty and charity. To that end, the discipline of seminary life becomes a part of preparation and human training for the future as within its discipline students gradually acquire self-mastery and learn to relate to others.
 This resulted in some cases in a four-fold model formation dividing the affective domain into two by differentiating between personal and spiritual formation. Susan Graham observed that “the overall goal of theological education may be seen as the composite of four goals; theological learning, practical preparation for ministry, spiritual and ministerial formation and growth in personal maturity.”
 However, non-Catholic theological educational institutions and accrediting agencies, generally follow the traditional three-fold model. 
As mentioned earlier, accredited seminaries as well as those seeking accreditation, expend considerable effort in determining how to make the seminary more effective in terms of academic quality, which has resulted in the emergence of professionalism in theological education. Awareness of the need for proper educational objectives in theological training and the growing interest for university affiliation started changing the overall style of theological education, which had direct effects on the ministry formation element in training.    

Rise of Professionalism in Theological Education

As stated before, seminaries trace their historical foundation to the need of the churches for learned ministers. The early model of theological education was more practical than intellectual and was influenced more by pietism than by the method of scientific scholarship with its concern to prepare persons for a revivalist ministry. As churches increased in number with newer challenges in the second half of the twentieth century, the notion of professional leadership was embraced by the churches and they increasingly insisted on professional training. One of the serious criticisms of contemporary theological education that caused the emergence of the gap in relation with ministry was on the educational functionalism or the clerical paradigm.
 Farley criticises the professional or clerical paradigm in theological education first in his seminal book ‘Theologia’, and then in subsequent writing.
 Wheeler’s four point summary of Farley’s view on the professional paradigm is as below,
  

· Personal formation usually drops out - it becomes co-curricular 

· The ecclesial drops out - theological education becomes individualistic and church affiliations and relations have been downplayed 

·  The socio-political drops out - cultural activity lacks a basis on which to stand. (With no common ecclesial commitment, ethical involvement remains un-rooted.)

· Theory and practice remain bifurcated, seminaries tending to emphasise one to the detriment of the other

Niebuhr, Williams and Gustafson noticed the growing rigor in the standards of theological education in entrance qualifications, faculty requirement, library and learning resources; however, they were concerned that the effective teaching of theology was being undermined by increased student load and administrative duties; curricular tensions; the demands of denominations; churches and other agencies; and the financial difficulties that often require a faculty to “supplement income by activities outside the schools.”
 The vision for the professional theological education created several areas of tension for the theological educational institutions as they found it difficult to sustain effective relationships between scholarship and piety, academic specialization and the multifaceted ministry needs of churches, theological learning and the diversity of the university. This made the seminary leaders realize that they “would have to deal with a gulf separating two communities of responsibilities, the university and the church, quite as much as they would have to face a division separating theory and practice.”

Churches also soon realized such kind of professional pattern of training is not able to assist their needs anymore; rather theological schools are becoming separate entities. Churches were more at ease working with the less educated pastors who were more loyal to the vision of the church rather than the theologically trained ones with a professional outlook, trying to walk at a distance from the laity and attempting to gain more social recognition. 

Rise of Institutionalism and Resultant Challenges

Moberg identifies five stages of institutionalism within churches and seminaries in America as follows:

1. The stage of incipient organization – a period of emergence where structures are relatively formless

2. A period of formal organization – a time when leadership attempts to impose a greater sense of cohesion on the movement

3. A period of maximum efficiency – time with a well-structured leadership with committee

4. The institutional phase – a time when bureaucracy develops to the point at which it exists merely to perpetuate its own interests and finally

5. The stage of disintegration or decline. 

This corresponds well with the scenario of theological education. A careful observation of the process of institutionalism expressed by Eddie Gibbs is true in the contemporary theological education. According to Gibbs, “religious groups develop from men to movements, turn into machines and eventually become monuments.”
 
The institutionalized model of education was often more concerned with the theory of knowledge and therefore considered superior whereas the non-formal model dealt with training and technique and is therefore considered inferior. In other words, institutional, academic theological education can become inefficient in catering for the needs of the multi-faceted ministry needs of the church. 
As a result of institutionalism, theological colleges founded with a single purpose deviated from that vision and leaders began to work for the movement for reasons other than just fulfilling its primary goal. Also the feeling of an ‘elite class’ became more evident as what Heywood termed “an attitude of superiority.”
Structures, roles, formalities and offices emerged to lend the institution stability. This opened up doors for bureaucracy, with more concern for maintenance and the protection of vested interests than achieving the founding goals and vision of institutions. Leadership became timid and lethargic rather than vital and progressive.
 At that point, the alternative of extension educational institutions for theological training was suggested as an appropriate option by many.   

Issues Relating to Academic Theology and University Accreditation

Many theological institutions today appear as institutions solely concerned for academic excellence. In the process of accreditation, a university sometimes is involved not only in the admissions, examinations, and faculty appointments but also in the content of each programme. Cheesman summarized the arguments against university/national accreditation of evangelical theological education thus,

1. It reinforces elitism in the church 

2. There is the charge of compromise because of the need to balance the interests of two different types of education

3. Those outside the church should not be making judgments as to how people are being trained for Christian service

4. In a validation situation, or other college/university relationship, there is inevitably a subtle transfer of university attitudes that are at odds with the job of Christian service training

5. A product of the university academic paradigm is that the content and method of education are defined by the internal structure of the discipline as it has developed over the course of history

Cheesman has also identified the potential advantages of theological colleges in adopting a working relationship with universities as below. 

1. It helps to avoid obscurantism

2. Involvement in the academy has an opening up effect towards fellow Christians

3. A relationship with the academy fits well with an open view of theology, one closer to the task of mission than to the ossification associated with definitions of the faith

4. The churches and their colleges have a certain right to be served by society, where it is possible and beneficial

5. University accreditation can be regarded as a form of contextualization

6. The university related theological schools have a unique opportunity to foster ecumenism.

Differing Perceptions on ‘Ministry’
A definition of ‘church-ministry’ still remains elusive and there is no consensus among denominational authorities, seminary leadership, theological educators, or ministers as to what it is or should be. There is much disagreement among church leaders and theologians on the ministry of the church. While church leaders restrict ‘ministry’ to the offices within the church, theologians give to it wider connotations such as all kinds of service rendered to the people of God including the change of unjust social structures, removal of injustice and to contextually deal with the social, economic and political concerns of the society. According to Thompson, evangelical groups have been busy adding on different kinds of organizations and structures for ministry while ecumenicals have developed frontier ministries for socio-economic liberation. Both have neglected, or failed, to bring change in the pattern of ministry in the local congregation, and therefore have missed the basic issue.
 Because of such conflict, the idea of the ministry is vague and uncertain.
 

It is believed that “the patterns of the ministry found in the Christian church in India today have their origin in the diversified models brought to this country along with Christianity.”
 As churches developed, ordained ministers wanted to exercise a ministry similar in pattern to that which they inherited. The classical image of ‘minister’ is perceived as the director of the life of the church. The church did not make any initiative to train people differently to work in diverse cultural contexts, but continued in the earlier patterns. Robinson says, “unfortunately, the churches happen to be the custodians of status-quo… they normally advise their members to conform to traditions, to adjust and to make compromises so that the ‘peaceful’ life of the churches is not disturbed.”
 The total ministry of the church is therefore considered the work of those who are set apart as ministers. However, after the 1980s there has been an increasing trend in which lay people, not aspiring for ordination, come forward for theological education. Evaluating this situation Cannell says, “Today many churches frustrated with the graduates of theological schools, are challenging existing systems and joining their efforts to find new models.”
 There are many who believe that “The day has come for a broadening of the meaning of the word minister, and for the cultivation of specialism in the ministry, as well as in medicine, in law, and in teaching.”

After a thorough examination of the forms of the ministry and ministerial training all over the world by WCC,
 Mackie emphasized the diversity of ministries mentioned in 1Cori.12 and Eph. 4, which was limited neither to ordination nor to profession. Thus, he advocated, the laity, team-ministries and part-time ministries must be given much more attention. 
 About this says Gnanakan, “ministry is not just the kinds of tasks offered within the church, but also the service rendered by God’s people outside in the community at large.”
Therefore, it is advisable that theological education no longer remains content merely with the preparation of pulpit ministers (Confessional Model) or theologians (Professional Model), rather it develops more focus on the lay people of the church who are responsible for a major part of the multifaceted ministry of the church. With effective lay training in ministry, churches will no longer remain as the exclusive possession of the elite clergy and the manipulative interpretations of theological experts will be abolished.
 
Farley’s Classical Model of theological education fostered the idea of promoting the ministry training for the whole church. However, there is a danger of undermining the role of the ordained ministers in the church when the training of the laity is over emphasized. In this respect Moltmann says; “Theology of laity does not mean that the laity should be trained to become ‘mini-pastors.”
 What is required is not dissolution of the ordained ministry, but the empowering and mobilization of the whole people of God to find out their rightful place in the multi-faceted ministry of the church. Laity will otherwise remain “frozen credits and dead capital”
 as Kraemer opines. Therefore, the urgent need of the time is to redefining the traditional concept of ministry on the basis of New Testament teachings and the contextual needs of the society. It is the responsibility of both theological educators and church leaders.

Some Recommendations for Seminaries and Churches to Enhance Ministry Formation in Training
In the light of the above discussion, I would recommend the following practical steps to bridge the gap and reduce the dissonance in the church-seminary relationships and to provide an effective theological education that cater the ministerial formational needs of the context. 

· Student recruitment for theological training should be done in collaboration with the churches with utmost care, and with extra flexibility in terms of those who do not thoroughly meet the educational requirements but have mission and/or pastoral experience.   

· Each seminary should define its goals and objectives, along with the statement of its rationale for existing (including its style of education). In the light of this, seminaries should determine the details of their programmes and the means to implement them toward reaching the goals.  

· In theological thinking, seminaries should stimulate the churches, by supporting the church and wherever necessary, assisting them to move further in their theological reflection. For this, theological educators should comprehend theology not merely as an academic discipline, but as having a message relevant to the world and especially the church today. 

· Theological education will need to become more flexible in its mode of delivery in order to serve students better. Flexibility in programmes has to be achieved through multiple partnerships with institutions and churches around each seminary. 

· Faculty members should be encouraged to get involved in the ministries of local churches in some capacity. When such associations are absent, an action-reflection style of teaching cannot take place. The apostle Paul practised this thoroughly throughout his ministry (1Corinthians 1:1-31). 
· Students may be given an integrated assignment of all the courses they take each semester. It is an opportunity for them to make a combined reflection on their own experiences and class-room learning on various topics. 

· Weekly, short-term and long-term field ministries should occupy an important part in the curriculum. This should be related to the various theological courses and the ministry period should be closely supervised. Students should be encouraged to have hands-on experience in different situations such as students in industry, rural parish work, work camps, hospitals, old age homes and prisons.
· Seminaries must promote dialogue between the theological and non-theological communities. On special occasions in seminaries, political leaders, natural scientists and representatives of other religions could be invited. This will safeguard students from developing dislikes of social affairs and the community around them. 
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